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Statement of the Problem 
Atlanta University is committed to further improving, expanding, 
and strengthening its program of educational administration and has 
decided to seek membership in the University Council for Educational 
Administration. The author of this study served as a volunteer 
assistant to the department in collecting information to satisfy the 
requirements for application for membership in the University Council 
for Educational Administration. As a result of this task, the thesis 
problem was derived as a description of the department's goals as they 
relate to faculty activities of the Department of Educational Admin¬ 
istration. 
Purpose of the Study 
The purpose of this research was to develop a case study 
describing program goals of the Department of Educational Adminis¬ 
tration as they relate to faculty activities of the department. It 
was expected that program goals and faculty activities should be 
closely related and one could predict the other. They were assessed 
in terms of membership criteria for the University Council for 
Educational Administration. 
Findings 
The author surveyed department resources including the National 
Council for Accreditation of Teacher Education Report, Atlanta 
-1- 
-2- 
University Bulletin, questionnaire responses, personal interview 
responses, taped interview responses, faculty resumes, and faculty 
status reports in pursuit of goals and activities of the department. 
The findings revealed general background information and two sets of 
goals, both formal and operative, of the department. The operative 
goals were found in questionnaire responses and the formal goals were 
located in the National Council for Accreditation of Teacher Education 
Report and Atlanta University's Bulletin. The operative goals were 
found to be somewhat different, broader, and more future oriented than 
were the goals represented in the department documents. 
The operative goals of the department were categorized as 
follows: 
1. to expand research and development activities 
2. to increase student enrollment 
3. to modify the curriculum to meet the needs of the 80s. 
The formal goals of the department were categorized as follows: 
1. to prepare students for administrative positions in 
public school systems 
2. to expand the curriculum to meet certification 
requirements 
3. to provide programs that will meet career goals of 
students 
4. to provide training in research methods, techniques, 
and experiences in the pursuit of improving competencies 
for students in the field of educational administration. 
The faculty activities were found in faculty status reports and 
faculty resumes' . They were representative of six full-time faculty 
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members employed in the department during the 1979-80 school year. 
These activities were categorized as follows: 
1. Teaching preparation, teaching assignments and 
educational preparation. The findings indicate 
a balance in the number of teaching preparations 
per faculty member, a cross section of teaching 
assignments, and appropriate achievement in the 
area of educational preparation. These activities 
are consistent with the formal goal of using 
expertise in preparing students for administrative 
positions in public school systems and applying the 
curriculum to meet the needs of students. 
2. Service activities: The findings indicate that all 
faculty members are involved in professional service, 
technical service/evaluator and public service 
activities. All faculty members but one are involved 
in training activities. The total number of service 
activities averages about two per faculty member. 
These activities are represented by the operative 
goals of advancing research and development, curriculum 
expansion and providing training in the use of research 
methods, techniques and experiences in pursuit of 
improving competencies of students in educational 
administration. 
Recruitment activities should also be implemented in 
this category as a means of dealing with the problem 
of declining enrollment. 
3. Research and Scholarly Activities: The findings revealed 
a low percentage (less than 40 percent) of faculty 
members were involved in published work and advanced 
study activities. However, over 80 percent of the faculty 
were involved in research activities. In the low per¬ 
centage area, less than two activities per faculty 
member were found in the data which is inconsistent with 
the formal goal of advancing research and development 
programs in the future. 
4. Academic Advising Activities: The findings indicate that 
the department has placed emphasis on involving all 
faculty members in this process. The department is 
specializing in key areas of student needs and department 
requirements. One faculty member is advising twice as 
many students as others in the department. The doctoral 
program is attracting the largest number of students in 
the three degree level programs. This category of 
activities is consistent with the formal goal of allowing 
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student and advisor to plan formal course work to 
meet career goals of students, but modification in 
the number of students being advised per faculty 
member is needed. 
Conclusions and Recommendations 
This study indicates that the department does have well formu¬ 
lated goals as well as sufficient activities to achieve these goals. 
However, the findings indicate that there are certain activities 
performed by faculty members which are inconsistent with the goals 
that guide the behavior of the department. 
The department should take a serious look at reformulating some 
specific formal and operative goals in light of inconsistencies facing 
the department in terms of (1) service activities: the department 
should involve all faculty members in training activities and increase 
the total number of activities in this area; (2) research and scholarly 
activities: the department should increase the percentage of faculty 
participation in the area of published work, unpublished work, and 
research and scholarly activities; (3) academic advising activities: 
the department should take a serious look at balancing these activités 
among faculty members at all-degree levels to insure continuity in 
the program and implementing recruitment goals to deal with the 
problem of declining enrollment. 
The author has taken a serious look at the original criteria for 
membership in the University Council for Educational Administration 
which framed this study. It is therefore his opinion that the depart¬ 
ment has sufficient information on the various facets required to file 
application with the University Council for Educational Administration. 
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Professional organizations have existed for many years for the 
purpose of evaluating, supporting, and improving programs in insti¬ 
tutions of higher education. All organizations have the need to 
relate to outside organizations to improve themselves. Professional 
organizations provide a network of external resources and personnel 
which determine in part the quality of the organization. 
Examples of professional organizations include the National 
Association of Secondary School Principals, Southern Association of 
Colleges and Schools and National Council for Accreditation of Teacher 
Education. 
The University Council for Educational Administration (UCEA) is 
an example of a professional organization of which departments of 
educational administration become members or join in order to enhance 
their resources and provide better materials and service for the 
departments and the students. 
UCEA is an organization that is committed to using inter- 
institutional cooperation and communication as a strategy for improving 
educational administration. Through the concept of major universities 
joining together for mutual benefits, UCEA believes that universities 
can greatly strengthen their departments of educational administration. 
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The Atlanta University's Department of Educational Administration 
has decided to seek membership in UCEA because it wishes to expand its 
resources. For this purpose Atlanta University will have to meet 
certain criteria that relate to UCEA's goals as well as its own goals. 
According to its goals, UCEA has developed seven criteria that 
applicants must meet in order to qualify for membership. Membership 
inevitably relates to goals and objectives of organizations. The 
following criteria are related to UCEA's aspirations to advance the 
field of educational administration. 
Criterion I The institution applying shall have awarded 
quality doctoral degrees in educational 
administration. 
Criterion II The institution applying shall be willing and 
able to engage in research and development 
activities within a framework of inter-insti¬ 
tutional cooperation and communication. 
Criterion III The institution applying shall be part of a 
well established college or university and 
shall have available special strengths in 
discipline other than those in schools of 
education. 
Criterion IV The institution applying shall have enough 
specialists in educational administration as 
well as specialists in other areas of pro¬ 
fessional education to demonstrate a 
capability for maintaining a broad base 
institutional program. 
Criterion V The institution applying shall have identifiable 
ways of contributing to the improvement of 
educational administration at the local, state, 
national and/or international levels. 
Criterion VI Personnel in the institution applying shall 
have the capacity and motivation to help solve 
significant problems which stand in the way of 
the advancement of educational administration. 
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Criterion VII The staff of the applying institution shall 
have established goals and plans for advancing 
educational administration over the next five 
years. 
The criteria are designed to be of assistance to UCEA's staff, 
the Executive Committee, the Council membership, as well as Atlanta 
University. 
In this research, using the case study approach, this author 
will attempt to describe faculty activities of Atlanta University’s 
Department of Educational Administration in relation to its program 
goals for the purpose of drawing conclusions about the quality of the 
department's activities as they relate to its goals, UCEA's goals, and 
the selective criteria stated in UCEA's membership application. 
Statement of the Problem 
Atlanta University is committed to improving its program of 
educational administration and has decided to seek membership in UCEA 
in pursuit of this objective. The master's program has existed for 
35 years; specialist program for 11 years; and the doctoral program 
for 8 years; however, as long as the department has existed the only 
other professional organization it has applied to is the National 
Council for Accreditation of Teacher Education. It now seeks that 
membership because it wishes to further improve its programs and UCEA 
is a ready resource for doing so. 
The aim of this study is to (1) examine resources at Atlanta 
University which are identified as qualifications for membership in 
UCEA and (.2) to ascertain the relationship of program goals of the 
Department of Educational Administration at Atlanta University to 
faculty activities of the department. 
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The author is involved as a volunteer assistant to the Depart¬ 
ment of Educational Administration in collecting data for the 
membership application of the department. 
An interesting part of the task is to understand how the 
department's present activities and resources are related to its 
goals. It is quite possible that the department goals may be dif¬ 
ferent from UCEA's goals. 
In order to make recommendations on how the performance 
activities of faculty members in the department could result in 
Atlanta University becoming a member of UCEA, it is important to 
understand what the faculty do now, what goals the department has now 
and how these are related. 
Purpose of the Study 
1. To relate Atlanta University's Department of Educational 
Administration's program goals to faculty activities in 
terms of membership criteria for the University Council 
for Educational Administration. 
Definition of Terms 
The terms defined below are unique to the system language used 
in the UCEA application. They should be used to facilitate reading 
the remainder of the thesis. 
1. Institution--the department or unit responsible for 
preparing educational administration in colleges or 
schools of education. 
2. Research—original inquiry as well as the synthesis 
of knowledge. 
3. Deve1opment—the creation of products or the 
generation of ideas of use to those engaged in 
educational or organizational problem solving. 
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4. Cooperative Research--endeavors which may involve 
different categories of personnel (e.g., practicing 
administrators, professors of education, professors 
of the social sciences, graduate students) as well 
as different categories of institutions (e.g., 
universities, school districts, state education 
departments). 
5. Quality Programs—programs offered by institutions 
which are approved by one or more accrediting agencies 
such as North Central Association, State Department of 
Education, et cetera. 
Scope of the Study 
This study limited its investigation of program goals and 
faculty activities to resources within the Department of Educational 
Administration at Atlanta University. This included collecting data 
from professors in the department, interviewing faculty members and 
examining faculty proposals. 
The questions used in this study were limited to those stated 
in the evaluative criteria which are of interest to UCEA. 
The following questions were selected from the UCEA application 
and will be stated on an open-ended questionnaire for professors in 
the department to react to: 
1. What are the goals to which the University and staff 
will likely accord the highest priority during the 
next five years? (Please rank and prioritize). 
2. What are the goals to which the department will 
likely accord the highest priority during the next 
five years? (Please rank and prioritize). 
3. What are some illustrative activities for achieving 
your established university and department goals at 
Atlanta University? (Please describe activities 
according tothe related goals). 
4. How will your goals and activities assist UCEA in 
meeting its goals? 
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Selection of Subjects 
The subjects used in this study consisted of those professors 
who are full-time instructors in the Department of Educational Admin¬ 
istration at Atlanta University. Other selected personnel including 
the Dean of the School of Education and the department chairperson 
were also used in this study. 
Procedural Steps 
1. Letters were delivered to selected subjects involved 
in the study stating the purpose for seeking their 
assistance in conducting the research. 
2. Questionnaires were issued to selected subjects 
involved in the study. 
3. Dates for interviews were confirmed with subjects. 
4. Questionnaires were collected from subjects on dates 
previously agreed upon. 
5. Professors in the department ranked goal statements 
according to their priority on survey questionnaie. 
6. Other necessary resources (i.e., personnel department, 
college bulletin, Special Education Department, 
National Council for Accreditation Report, etc.) were 
referred to for additional information. 
7. Data were compiled, findings were reported, and 
appropriate implications, conclusions, and 
recommendations were formulated. 
Research Methods 
The research method used in this study was descriptive research 
(as described by Donald Ary, Lucy Jacobs, and Asghar Razavieh in 
Introduction to Research in Education) using the case study approach. 
Data were collected from a small group because there are only 
six full-time professors in the Department of Educational Administration 
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at Atlanta University. The findings were summarized and categorized 
to assist the author in data analysis. 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
Numerous studies relating to the evaluation of institutions and 
departments of higher education have been undertaken. These studies 
fall into three broad categories: (1) evaluation of graduate schools, 
undergraduate schools and departments, (2) development of accreditation 
criteria, and (3) studies pertaining to salaries, promotional policies, 
and tenure. Two common threads run through all of these studies. 
First, it has been recognized that differences in quality are prevalent 
among institutions of higher education. Second, there have been 
attempts to assess these differences in quality by utilizing objec¬ 
tive and/or subjective measures. Unfortunately, these studies have 
given very little attention to the field of education and more 
particularly to the discipline of educational administration. More¬ 
over, the emphasis has been on determining the criteria that should 
be used in assessing quality rather than determining the criteria 
that are being used by persons who make the value judgment. 
Evaluation of Graduate Schools, Undergraduate 
Schools and Departments 
It is well documented that graduate institutions in the United 
States have developed to the point that today many graduate schools 
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offer doctorate degrees in one or more fields of study.* With more 
and more universities developing doctoral programs, differences in 
quality of programs are inevitable. Consequently, the comparision of 
institutional programs are frequently made to assess the quality of 
evaluative criteria which is of concern to program decision makers. 
Additional studies have been done on evaluation of graduate 
schools, undergraduate schools, and departments which include the 
2 
research work of Cartter, Haggerty, and Schultz. These studies are 
primarily concerned with (1) research activities, (2) goals and objec¬ 
tives of institutions, (3) utilization of the institution's resources, 
and (4) implementation of a variety of instruments or devices ranging 
from standardized instruments of recognized publishers to a variety 
of self-made devices. 
In Gregg and Sims’ research, the authors surveyed informed 
opinions and presented data concerning the relative quality of graduate 
departments of educational administration in the United States as 
rated by faculties in eighty major departments of educational admin¬ 
istration. 
The Gregg and Sims' study was patterned after the one sponsored 
3 
by the American Council on Education and reported by Cartter. In 
Russel T. Gregg and Paul D. Sims, "Quality of Faculty Programs 
of Graduate Departments of Educational Administration," Educational 
Administration Quarterly 8 (Fall 1972): 67. 
2 
Allan M. Cartter, An Assessment of Quality in Graduate Education 
(Washington, D.C.: American Council on Education, 1966); Melvin E. 
Haggerty, The Faculty 2 (Chicago: University of Chicago Press, 1937); 
Raymond Schultz, "The Preparation of College and University Adminis¬ 
trators," Phi Delta Kappan 39 (March 1978). 
^Cartter, An Assessment of Quality in Graduate Education, pp. 1-6. 
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Cartter's book, emphasis is placed on three broad purposes: (1) to 
bring up to date the information yielded by earlier studies; (2) to 
widen and improve the assessment of certain graduate programs in all 
major universities in the United States; and (3) to examine critically 
the available techniques of evaluation.* Gregg and Sims and Cartter 
were in agreement that striving for academic excellence is a worthy 
ideal for college and universities, and it can be reasonable argued 
that every institution should meet minimum qualitative standards 
particularly if it offers graduate work. 
Previous research studies on evaluation of institutions of 
higher education by Haggerty indicates that "inquiry into faculty 
evaluation of institutions will result in subjective judgement which 
are directed toward the performance of desirable institutional 
2 
functions." It was assumed that these functions may be realized 
under varied patterns of organization which in themselves may be 
neglected so far as the immediate purpose is concerned. 
Gregg and Sims' study seem to be similar to the present study 
because both studies utilize objective and subjective data from faculty 
members to evaluate their department of educational administration. 
Because of the high correlation between the ranks that departments of 
education received on faculty quality and on program quality, it was 
concluded that a future researcher interested in assessing quality of 
departments can accomplish his purpose by limiting the investigation 
3 
to one or the other of these department characteristics. 
1Ibid., p. 3. 
2Haggerty, The Faculty, pp. 54-55. 
T 
Gregg and Sims, "Quality of Faculties and Programs of Graduate 
Departments of Educational Administration," p. 91. 
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Respondents in the Gregg and Sims' study placed emphasis on 
"eminence of faculty" which was considered to be an important factor 
in judging program quality and it would seem that program quality 
would be the logical problem area for future investigation.'*' 
The present study attempted to assess quality in an educational 
program at the graduate level. The related literature of Cartter and 
Schultz indicate that this assessment is important, not only in 
determining the front ranking institutions, but also in identifying 
2 
lower ranking institutions. Many researchers have found it helpful 
to use both objective and subjective measures in assessing a quality 
program. Cartter's literature implies that "the assessment of quality 
3 
is a difficult task at all levels of education." It is perhaps both 
simpler and more complex at the level of graduate school. It is 
simpler in that one can more easily assess the scholarly attributes of 
the most distinguished members of the academic community. It is more 
difficult in that the higher one goes on the ladder of formal learning 
the more education becomes self-education--the more factors other than 
quality are important. 
Development of Evaluation Criteria 
Several studies have been completed which describes the specific 




Carter, An Assessment of Quality in Graduate Education; Schultz, 
"The Preparation of College and University Administrators." 
^Carter, An Assessment of Quality in Graduate Education, pp. 4-5. 
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These studies were conducted by Clifton, Bums, Manning, and 
Gregg and Sims.^ These studies were concerned primarily with the 
issue of program quality and evaluation standards of institutions. 
The pertinent literature of Gregg and Sims revealed the signifi¬ 
cant task of assigning institutions or departments into categories on 
the basis of ratings by faculty members particularly the determination 
of cutoff points separating one category from another which was con- 
2 
sidered to be a difficult assignment for most researchers. The 
methods of utilizing response data to determine the size of categories 
used in this study afforded a partial solution to the problem. This 
literature revealed the consistency with which certain departments of 
educational administration received high ratings and other low ratings, 
supports the conclusion that scholars in educational administration 
do perceive measurable differences in the quality of these depart- 
3 
ments. The related literature of Manning supports the position of 
Gregg and Sims on assessing quality in evaluating institutions of 
higher education. 
Conrad Clifton, "Goals and Objectives," Educational Adminis¬ 
tration Abstracts, ed. John M. Parsey (Columbus, Ohio: University 
Council for Educational Administration, 1975); Norman Burns, "Summary 
of the Guide for the Evaluation of Institutions of Higher Education," 
North Central Association Quarterly 49 (Summer 1974); Thurston E. 
Manning, "Evaluation and Accreditation of Institutions of Post¬ 
secondary Education," North Central Association Quarterly 50 (Summer 
1975); Gregg and Sims, "Quality of Faculty and Programs of Graduate 
Departments of Educational Administration." 
2 
Gregg and Sims, "Quality of Faculty and Program Graduate 
Departments of Educational Administration," p. 69. 
^Ibid., p. 71. 
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According to Manning, accreditation is a voluntary means of 
attesting to the quality of an educational institution.^ Through the 
development of criteria and guidelines for self-study and evaluation, 
the study implies that accreditation is a means of encouraging insti¬ 
tutional improvement of educational endeavors, thus assisting in the 
development of excellence in postsecondary education. Manning's 
emphasis on self-evaluation and categories for developing criteria 
for institutional evaluation seem similar to the views of Gregg and 
Sims. The final analysis is to be as objective as possible in assess¬ 
ing quality programs in graduate and undergraduate institutions. In 
a similar manner the present study limited its investigation to 
objective and subjective evaluation of the Department of Educational 
Administration at Atlanta University. 
The literature of Burns has illuminated the issue of evaluative 
2 
criteria in higher education. This was illustrated in Burns' 
literature through the Commission of Higher Education Handbook on 
Accreditation where emphasis is placed on the following questions: 
1. Has the institution developed a clear statement 
of its purpose and objectives? 
2. How effectively is the institution achieving its 
obj ectives? 
3. Are the kinds, quality, and utilization of the 
institution's resources sufficient to allow for 
the achievement of the stated purposes and desired 
outcomes? 
^Manning, "Evaluation and Accreditation of Institutions of Post¬ 
secondary Education," p. 18. 
Bums, "Summary of the Guide for the Evaluation of Institutions 
of Higher Education," p. 16. 
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4. In regard to the program of learning experiences, 
what are its strengths and areas of concern in 
relation to desired outcomes?1 
The factors listed above were utilized in the present study as a 
guide for assessing program goals and faculty activities of Atlanta 
University's Department of Educational Administration. To implement 
this approach, two instruments were used: unstructured questionnaires 
and interviews. 
According to Burns' literature, the Guide for the Evaluation of 
Institutions of Higher Education (established by the North Central 
Association on Institutions of Higher Education) is a statement of 
principles concerning higher education. 
Emphasis was placed on assisting the following: 
1. institutions of higher education in their continuing 
efforts to carry on self-evaluations 
2. consultants serving institutions 
3. evaluators assessing the quality of institutions 
within the accrediting policies of the Commission • ^ 
The results of a questionnaire study on the evaluation of insti¬ 
tutional goals as perceived by full-time faculty members, administators, 
and boards of trustees of all twenty-six community colleges in the 
3 
state of Washington were revealed in the literature of Clifton. The 
subject used a 7-point Likert scale to obtain two ratings of each 
goal: a rating of actual weight and a rating of preferred weight. In 
addition, a panel of twenty-one qualified judges rated the effective¬ 
ness of the vocational and academic programs of each of the 
1Ibid., p. 18. 
^Ibid., p. 20. 
^Clifton, "Goals and Objectives," p. 62. 
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institutions. Analysis of these data revealed that: Cl) all three 
groups--faculty, administrators, and trustees--agreed closely on 
both actual and preferred goals; (2) there was high agreement on 
de-emphasizing academic transfer programs and on moving away from 
the open-door principle; (3) with one exception, the correlations 
between academic and vocational performances and congruence of 
faculty and administrators on preferred and actual goals were not 
statistically significant; and (4) the discrepancies between the 
actual and the preferred ratings of all goals suggested that more 
emphasis should be placed on quality instruction and interdepart¬ 
mental communication, and less emphasis on academic and remedial 
educational programs.* 
In summary, self-studies and institutional evaluations should 
be a reflection of the intrinsic efforts of the institution or 
department to evaluate itself. This approach may call for consider¬ 
able experimentation on the part of an institution or department to 
design a self-study process that will be part of the overall effort 
to systematically and continuously implement a program that will 
respond to the needs of institutional accountability in the broadest 
sense. 
Studies Pertaining to Salaries, Promotion 
Policies, and Tenure 
There seem to be a limited number of studies pertaining to 
salaries, promotion policies, and tenure in higher education. Educa¬ 
tors and researchers of the past and present have grappled with the 
*Ibid. , pp. 62-63. 
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issue, which perhaps is at the core of educational planning for 
institutions today. 
A review of literature by Haggerty, suggests that the item of 
faculty salaries stand about midway among the ten major conditions 
of faculty service in its significance for educational excellence.* 
This implies to a considerable degree, therefore, good salaries 
accompany good educational conditions, poor salaries imply an 
inferior educational institution. There is a wide range of salaries 
afforded to faculty members in various institutions. Salary range 
may be determined by merit incentives, evaluation criteria, experience 
on the job, degrees, publications, quality of program and institutional 
rank. In contrast, Manning has stated that high morale is essential 
2 
to faculty effectiveness. He views the level of faculty morale as 
a function of the whole range in institutional policies and practice. 
This include factors relating to faculty salaries, service loads, 
provisions for retirement, insurance and other fringe benefits, 
secretarial help, technical assistance and student assistance which 
are all relevant. 
The present study illuminates these issues through identifi¬ 
cation and assessing program goals and faculty activities of Atlanta 
University’s Department of Educational Administration. These are 
factors which should be considered for salary implementation, pro¬ 
motional policies, and tenure. The issue of tenure and promotional 
policies was indicated in the literature of Haggerty. It was revealed 
*Haggerty, The Faculty, pp. 131-132. 
^Manning, "Evaluation and Accreditation of Institutions of Post- 
secondary Education," p. 20. 
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that a considerable period is required for a strong leader to make 
itself felt in the practice of an institution.* 
The time it takes for a competent instructor to influence the 
quality of a university is dependent upon many factors which may be 
subjective in nature. The faculty personnel may change too rapidly 
to give best service. In some universities the average length of 
tenure is less than three years and may range to nine years. These 
figures are markedly influenced by the type of institution, salary 
scale, prestige, and program quality. 
The value of long service as stated by Manning is that it makes 
for institutional stability and the possibility of developing a sound 
2 
educational program over a period of years. Its disadvantage lies 
in the danger that stability may grow into inflexibility. On the one 
hand, institutions have constantly to guard against becoming so stable 
that educational improvement is slowed up, and on the other hand, 
against changing personnel so rapidly that the development of sound 
policies is prevented. 
Haggerty and Manning expressed similar views on the issue of 
tenure. It was concluded that the significance of length of tenure is 
exceedingly difficult to tease out from the complex of factors that 
3 
surround it. This has been particularly true in the present investi¬ 
gation. Data were gathered at a time when faculty tenure, promotional 
*Haggerty, The Faculty, p. 134. 
2 
Manning, "Evaluation and Accreditation of Institutions of Post¬ 
secondary Education," p. 21. 
^Haggerty, The Faculty; Manning, "Evaluation and Accreditation 
of Institutions of Postsecondary Education." 
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policies and salary were being markedly influenced by changing economic 
conditions. 
The literature of Schultz reveals a similar view to the research 
of Haggerty as it relates to faculty organization and faculty com¬ 
petence.'*' This imply that the selection of an instructor should be 
based upon the qualification for the position with equal and fair 
promotional standards. The thoroughness with which such a plan is 
carried out will depend on many significant factors including the post 
to be filled. 
Schultz feels that teaching experience, degrees, institutional 
leadership, formal and informal studies are key factors in promotional 
2 policies. The factors emphasized here are similar to the findings 
indicated in the present study. They are as follows: Analysis of 
objective and subjective data; gaining factual information about a 
candidate and personal contact between instructor and institution; an 
appraisal of an instructor's fitness for his position; department 
meeting accreditation standards; goals and objectives of institutions; 
related activities to stated goals of department members and depart¬ 
ment evaluations by accrediting agencies. These factors are considered 
to be significant when assessing a quality program as indicated by the 
present study. 
^Schultz, "The Preparation of College and University Admin¬ 
istration," p. 340. 
2Ibid., p. 391. 
CHAPTER III 
PRESENTATION AND ANALYSIS OF DATA 
Introduction 
In this chapter, a case study of the Department of Educational 
Administration at Atlanta University is presented. This case study 
was developed through an intensive investigation of the department 
by using questionnaires and conducting interviews. 
Professors in the department were surveyed according to the 
framework provided by the UCEA application. Documents were examined 
and data from these sources have been used to complete the case study 
analysis which will follow. 
It is particularly important to understand the instrument used 
in this study. The questionnaire was specifically constructed for 
this study. No standardized instrument was available for this study; 
therefore a separate section discussing the development of the instru¬ 
ment is included in this chapter. This chapter will also include a 
description of the data compiled. 
Professors in the Department of Educational Administration and 
relevant administrators were asked to respond to questions about the 
department's goals and activities. Faculty members were also asked to 
submit professional resumes. Questionnaires were analyzed with follow¬ 





The instrument used in this study consisted of an open-ended 
questionnaire. This was constructed by the researcher to supply 
information needed for the Department of Educational Administration's 
UCEA application. The self-constructed questionnaire was developed to 
obtain information from professors in the department in a systematic 
way and to give every faculty member the opportunity to comment on all 
areas of the UCEA application. 
Findings 
In this section the author will discuss background information 
concerning the program of the Department of Educational Administration 
at Atlanta University and an analysis of data obtained for the study. 
The findings are based on conferences with the Acting Dean, 
conferences with other professors in the department, questionnaire 
responses, review and analysis of publications of the department, 
University documents and reports by the department to other agencies. 
The data compiled will be summarized and categorized on Tables 1 
through 6 in this section. Additional information relating to Tables 
4 and 5 will appear in the appendix. 
The Program 
Since its inception, the Department of Educational Administration 
at Atlanta University has organized itself around the primary purpose 
of preparing students to be administrators in public school systems at 
the elementary and secondary levels. 
The Educational Administration Department at Atlanta University 
consists of six full-time professors and two part-time professors who 
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are administrators in local public school systems. The department 
has existed for approximately twelve years. Approximately 339 
students have graduated from this department during these years. 
The Department of Educational Administration at Atlanta 
University offers graduate programs of study leading to the degrees 
of Master of Arts, Specialist in Education, and Doctor of Education. 
The Master of Arts degree in administration and supervision is 
designed for individuals with limited or no administrative experience 
who are seeking state certification and/or preparing for positions in 
general school administration or instructional supervision. The 
program will provide students with a basic understanding of the admin¬ 
istrative process and its general application to mid-level administra¬ 
tive or supervisory positions. 
The Specialist in Education degree is intended primarily for 
administrators and supervisors who wish to increase their competencies 
or seek positions with new or increased responsibilities. The thrust 
of the program is to provide individuals with an understanding of 
theoretical concepts, specialized professional skills, technical knowl¬ 
edge, and a background in research and statistical methodology in order 
to provide utilitarian understanding of applied research for decision 
making. This is a terminal degree and not designed as an intermediate 
step toward a higher degree. 
The Doctor of Education degree in administration and supervision 
is a broad-based program aimed at equipping individuals with knowledge 
and skills for a variety of leadership positions, familiarity with the 
forces and influences which impinge on the process of education, 
sensitivity to the interrelationship between educational institutions 
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and the community they serve, and opportunities for the scholarly 
pursuit of knowledge. Students will be encouraged to engage in 
original research studies as well as to question with intelligence 
and discrimination the research findings of others.* 
As discussed in Chapter II, departments can have formal and 
operative goals; therefore, the search for goals of the department 
was to determine whether or not these two exist. It was found that 
there are two sets of goals in the department. When the questionnaire 
responses were analyzed, the goals listed by faculty members were found 
to be somewhat different, broader, and more future oriented than were 
the goals represented in the department documents. 
Table 1 presents faculty questionnaire responses which have been 
interpreted as operative goals of the Department of Educational Admin¬ 
istration at Atlanta University. A complete listing of all responses 
(operative goals) that were provided by faculty members in the 
department are given in this table. These goals emphasize the follow¬ 
ing categories of department activities: (1) expanding research and 
development activities which seems to be represented by goal statements 
1 through 5; (2) increasing student enrollment which seem to be 
represented by goal statements 6 through 11; (3) changing the curriculum 
to meet needs of students for the 80s which seem to be represented by 
goal statements 11 through 23. The department has committed itself 
to achieve these goals through reassessment of current educational 
needs in order to provide a valuable service for students in the field 
of educational administration. 
*Atlanta University, Atlanta University Bulletin (1979): 131-132. 
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TABLE 1 
OPERATIVE GOALS OF FACULTY MEMBERS IN THE DEPARTMENT OF 
EDUCATIONAL ADMINISTRATION AT ATLANTA UNIVERSITY 
Goal Category Representation of Goal Statement 
Research and Development 1. Move from unitary thrust (teaching) 
to a three-fold thrust (teaching, 
research, service) 
2. Attraction of research grants 
3. Research and development 
4. Sharing and developing a fund drive 
for the department 
5. Sharing in the development of a 
larger number of research proposals 
Increasing Student Enrollment 6. Revision of faculty/student ratios 
7. Increase the number of students in 
educational administration 
8. Recruitment of students 
9. Increasing the number of students 
in the doctoral leadership program 
10. Student selection 
11. Make efforts to survive, i.e., 
downward trend of enrollment 
(increase and/or maintain student 
enrollment) 
Curriculum Revision for 12. 
the 80s 
Expansion of Doctoral Program in 
Educational Leadership 
13. Addition of a program in inter¬ 
national education 
14. Provide training for administrators 
in special education 
15. Continue improvement of programs 
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TABLE l--Continued 
Goal Category Representation of Goal Statement 
Curriculum Revision for 
the 80s 
16. Development of administrative 
curriculum for the 80s 
17. Re-assessment of current educa¬ 
tional needs in the decade of the 
80s 
18. Sharing and adding a speech and 
language program 
19. Sharing and expanding the Special 
Education Program to include the 
Severely Handicapped and the 
Gifted 
20. Sharing and establishing programs 
in Multicultural Education 
21. Sharing and establishing a 
program for the aged 
22. Sharing in curriculum improvement 
studies 
23. Improvement of computer facilities 
for the department 
24. Continuation of self-studies 
Table 2 consists of a list of formal goals of the department. 
The formal goals listed in Table 2 are geared to: (1) preparing 
students for positions in public school systems which seem to be 
represented by goal statements 1 and 2; (2) expanding the curriculum 
to meet certification requirements which seem to be represented by 
goal statement 3; (3) providing a program that will allow the student 
and the adviser to plan formal course work to meet the career goals of 
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TABLE 2 
FORMAL GOALS OF THE DEPARTMENT OF EDUCATIONAL 
ADMINISTRATION AT ATLANTA UNIVERSITY 
Goal Category Representation of Goal Statement 
Student Preparation 1. To prepare students to obtain 
knowledge and skills in all 
phases of the organization and 
management of institutions 
especially public school systems 
2. To assist students to use with 
intelligence and discrimination 
the findings of research and 
evaluation to question the value 
and assumption of those studies 
which relate to abilities of 
children to learn 
Curriculum Expansion 3. To provide course work required to 
meet certification standards 
Student/Advisor Planning 4. To develop practitioners who are 
proficient in both knowledge and 
skills in educational administra¬ 
tion 
5. To focus on a particular area of 
expertise desired by students 
6. To provide programs necessary for 
entry level students to be selected 
for administrative positions 
Training Methods 7. To provide students with background 
understanding of the social 
sciences and educational research 
8. To assist students to use with 
intelligence and discrimination the 
findings of research and 
evaluation to question the values 
and assumptions of those studies 
which relate to the abilities of 
children to learn 
SOURCE: National Council for Accreditation of Teacher Education Report 
(Atlanta: Atlanta University, School of Education, 1977). 
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students in educational administration which seem to be represented 
by goal statements 4, 5, and 6; (4) to provide training in the use 
of research methods, techniques, and experiences in order to provide 
an educational base upon which graduates can continue to advance in 
the pursuit of improving competencies in the area of educational 
administration which seems to be represented by goal statements 7 
and 8. 
Faculty Activities 
It is expected that faculty members in the department will con¬ 
duct activities in teaching, service, research, and academic advising. 
These activities are categorized in Tables 3 through 6 in this 
section. The basis for summarizing these activities by categories is 
due to the evaluation system of the School of Education and the 
traditional expectations of faculty members as noted in Knowles' 
Handbook of College and University Administration. * 
There were certain activities listed by faculty members that 
the author could not evaluate because they were not dated and the 
study was limited to how the faculty members used their time during 
the 1979-1980 school year. 
Table 3 represents teaching preparation, teaching assignment, 
and educational preparation of faculty members in the Department of 
Educational Administration at Atlanta University. The table indicates 
balance in the area of teaching preparation among faculty members in 
the department. Each faculty member in the department was afforded 
the opportunity to preapare an equal number of teaching preparations 
per semester. 
*Asa S. Knowles, Handbook of College and University Administra- 
tion (New York, NY: McGraw-Hill Book Company, 1970). 
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TABLE 3 
TEACHING PREPARATIONS, TEACHING ASSIGNMENTS, AND EDUCATIONAL 
PREPARATION OF FACULTY MEMBERS IN THE DEPARTMENT OF 
EDUCATIONAL ADMINISTRATION AT ATLANTA UNIVERSITY 
1979-80 
Faculty Number of Teaching Educational 
Member Teaching Assignments Preparation 
No. Preparations 
1 3 School Law 
Organizational 
B. A. - Psy. - Sociology 
Theory 
Theory of 
M.A. - Ed. Admin. 
Administration 
Higher Ed. Ph. D. - Found/Research 
2 3 Organizational Theory 
Internship/Field 
B.S. - Secondary Ed. 
Study M.S. - Secondary Ed. 
Community Education Ed.D.- Ed. Admin. 
3 3 Administrative Theory B.S. - Psy./Education 
Organizational Theory 
School Community 
M.A. - Guid. 8 Counseling 
Relations MEA - Business 8 Ed. 
Politics of Education 
Elem./Secondary Ed. 
Ph. D. - Ed. Admin. 
4 3 Higher Education B.A. - Philosophy 





Ed.D.- Ed. (Curr. § Admn.) 
5 3 Systems Analysis B.S. - Elementary Ed. 
School Finance M.Ed.- Ed. Admin. 
Research Methods Ed.D.- Ed. Admin. 
J.D. - Law 
6 3 Supervision B.S. - Social Science 
Human Relations Elementary Ed. 
Leadership M.Ed.- Social Science 
Research Methods Secondary Ed. 
Curriculum Admin. Ed.D.- Curr. 8 Teaching 
Post Doc. - Admin. 8 Sprvsn. 
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TABLE 3--Continued 
Faculty Number of Teaching Educational 
Member Teaching Assignments Preparation 
No. Preparations 
All staff 4 Master Thesis 







7 1 Admin. Internship/ 
Field Experience 
8 1 Politics of Education 
The teaching assignments seem to be shared equally by faculty 
members (Table 3) which indicates a balance teaching load among full¬ 
time faculty members in the department. There is an average of four 
teaching assignments per faculty member which seems to be appropriate 
for the size of the department. The table also represents a cross- 
section of teaching assignments which will afford instructors in the 
department the opportunity to share in similar experiences. 
Finally, Table 3 indicates high achievement for all faculty 
members in the area of educational preparation. 
Table 4 indicates service activities of faculty members in the 
Department of Educational Administration at Atlanta University. All 
faculty members seem to be involved in professional service, technical 
service/evaluator, and public service. All but one faculty member 
appears to be involved in training activities of the department. 
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TABLE 4 
SERVICE ACTIVITIES OF FACULTY MEMBERS IN THE DEPARTMENT OF 
EDUCATIONAL ADMINISTRATION AT ATLANTA UNIVERSITY 
Type of Activity Number of Faculty 
Members Involved 
Number of Activities 
Reported 1978-1980 
Professional Service 6 11 
Technical Service/Evaluator 6 15 
Training 5 14 
Public Service 6 13 
NOTE: See Appendix for list of specific activities 
The total number of activities seem to average about two per 
faculty member in each category listed on the table. The highest 
number of activities occurred in the area of Technical Service/ 
Evaluator but was closely followed by Training, Public Service, and 
Professional Service activities. 
The activities listed in this table cover the period 1978-79 
primarily because the department reporting system does not catch up 
with activities until one year later; therefore, reports that were 
produced in 1979-80 would have occurred during the 1978-79 academic 
year. 
Table 5 represents research and scholarly activities of faculty 
members in the Department of Educational Administration at Atlanta 
University. This table indicates a low percentage (less than 40 per¬ 
cent) of faculty members are involved in written work and scholarship 
and advanced study activities. 
-30- 
TABLE 5 
RESEARCH AND SCHOLARLY ACTIVITIES OF FACULTY MEMBERS 
IN THE DEPARTMENT OF EDUCATIONAL ADMINISTRATION 
AT ATLANTA UNIVERSITY 
Type of Activity Number of Faculty 
Members Involved 
Number of Activities 
Reported 1978-1980 
Published Work 2 3 
Unpublished Work 2 6 
Research 5 7 
Scholarship and Advanced Study 2 3 
NOTE: See Appendix for list of specific activities 
Every member of the faculty except one is involved in research 
activities. In the areas of Published Work and Scholarship and 
Advanced Study, less than two activities per faculty member were 
indicated. There was a total of nineteen activities reported in 
1978- 80 and over one-third of these occurred in the area of research. 
The activities lised in this table cover the period 1978-79 
because the department reporting system does not catch up with 
activities until one year later; therefore, reports that were produced 
in 1979-80 would report activities which occurred during the 1978-79 
academic school year. 
Table 6 represents the academic advising activities of faculty 
members in the Department of Educational Administration during the 
1979- 80 school year. The department seem to specialize in key areas 
of student needs and department requirements. The department has 
placed emphasis on the involvement of all faculty members to get 
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TABLE 6 
ACADEMIC ADVISING ACTIVITIES OF FACULTY MEMBERS IN THE 
DEPARTMENT OF EDUCATIONAL ADMINISTRATION AT 
ATLANTA UNIVERSITY, 1979-80 
Faculty Member 
No. 
M. A. Ed. S. Ed. D. Thesis Dissertation 
1 
2 6 8 6 4 4 
3 
4 7 6 14 5 6 
5 7 5 7 4 4 
6 18 23 20 9 14 
involved in the academic advising process. Faculty member number 6 
seem to have advised twice as many students in comparison to other 
faculty members in the department. The doctoral program seem to 
attract the largest number of students in the major academic areas 
which is followed by the specialist and master's programs. It should 
be noted that faculty members number 1 and 3 did no advising during 
this period because they were not members of the department until the 
fall of 1979. 
Summary 
In this chapter, an attempt was made by the writer to summarize 
both formal and operative goals of the department as well as activities 
of faculty members in the department. The primary assumption here is 
that there should be a relationship between the goals of the program 
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and how the faculty members are using their time. This relationship 
is further assumed to be expressed by the distribution of faculty 
activities along lines consistent with what the goals would imply. 
The researcher obtained responses from members of the department 
as an indication of their perception of operative goals that might be 
used to strengthen the department for the present time and in the 
future. A list of formal goals was obtained from department reports 
and bulletins for use in the study. A list of faculty activities was 
obtained from faculty resumes' and status reports. These included a 
variety of activities that faculty members were performing now or had 
previously completed. 
The operative goals of the department are categorized as (1) 
increasing research and development, (2) increasing student enroll¬ 
ment, and (3) curriculum revision for the 80s. A total of twenty-four 
operative goals were listed by faculty members in the department. 
Five of these goal statements seem to represent the category of 
research and development; six goal statements seem to represent the 
category of increasing student enrollment and thirteen goal statements 
seem to represent curriculum revision for the 80s. The category of 
curriculum revision is represented by twice as many goal statements 
as the other two categories, so one can assume that the department is 
future oriented toward up-dating the curriculum to help prepare 
students for administrative careers in the future. 
The formal goals of the department are categorized as (1) student 
preparation, (2) curriculum expansion, (3) student/advisor planning, 
and (4) training methods. A total of eight formal goals are indicated 
and they seem to be evenly distributed according to each goal category. 
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The formal goals seem to be geared toward (1) expanding the cur¬ 
riculum for students of all degree levels, (2) meeting the career 
goals of students in educational administration, and (3) providing 
training in the use of research methods, techniques, and experiences 
as an educational base upon which graduates can continue to advance 
in the pursuit of improving competencies in the area of educational 
administration. 
The faculty activities listed on Tables 3, 4, 5, and 6 in this 
chapter are categorized as (1) teaching activities, (2) service 
activities, (3) research and scholarship activities, and (4) academic 
advising activities. Table 3 represents teaching preparation, teach¬ 
ing assignment, and educational preparation which indicate a balance 
of teaching preparations as an equal balance of teaching assignments 
in the department. Due to the size of the department this seem 
appropriate even though faculty members cannot specialize in specific 
teaching areas. Several operative goals related to curriculum revision 
for the 80s seem to be critical teaching areas for faculty members to 
specialize in if these goals are to be achieved. These goals include: 
(1) adding a speech and language program; (2) establishing a program 
for the aged; and (3) sharing and expanding the Special Education pro¬ 
gram to include Severely Handicapped and the Gifted. Achieving these 
goals could depend on the future of student enrollment, number of 
faculty members employed in the department, distribution of teaching 
assignments, educational preparation, and interest of faculty members 
and University requirements. 
Table 5 represents research and scholarly activities of the 
Department of Educational Administration at Atlanta University. All 
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of the faculty members except one seem to be involved in some type of 
research activity, but less than half of the faculty are actually 
publishing work. There may be a need to give some attention to this 
area because a review of formal goals and operative goals of the 
department indicates a need to advance research activities in the area 
of curriculum expansion, published work, professional service, and 
training activities, if the goals are to be achieved. 
The academic advising activities of the department may need 
modification. According to Table 6, one faculty member in the depart¬ 
ment seem to be advising twice as many students at all degree levels 
as compared to other members in the department. This might indicate 
a need to direct students to other members in the department if the 
goal of increasing student enrollment (operative goal) and advancing 
student/advisor planning activities (formal goal) are to be achieved. 
In conclusion, the goal statements that were summarized in 
Table 1 and 2 as they relate to faculty activities in Tables 3, 4, 5, 
and 6 seem to indicate that the department might have sufficient 
activities to be in a position to achieve these goals. If the activi¬ 
ties are utilized according to faculty potential, it appears that the 
department could achieve its goals. 
CHAPTER IV 
SUMMARY AND RECOMMENDATIONS 
In this chapter, the author will summarize the contents of the 
case study. This will include a summary of related literature and 
summary of major findings. This chapter will also include specific 
recommendations for the department's consideration and for future 
research studies. 
The Department of Educational Administration at Atlanta Uni¬ 
versity has committed itself to improving, expanding, and strengthen¬ 
ing its resources by applying for membership in the University 
Council for Educational Administration. Therefore, the intent of this 
research was to develop a case study describing program goals and 
faculty activities of the department. It was expected that program 
goals and faculty activities should be closely related and one could 
predict the other. The program goals and faculty activities will be 
assessed in terms of membership criteria for the University Council 
for Educational Administration. 
Emphasis was placed on three categories of related literature 
as guidance for this study. The first category consisted of a review 
of evaluations of graduate schools, undergraduate schools, and 
departments. Studies relating to this category have been mainly 
concerned with determining which programs are quality programs and 
which programs are not quality programs. In those studies, an 
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external panel of experts was used to rate programs on a set of 
criteria developed by the researchers. The researchers then ranked 
the departments or universities according to the panel's ratings. 
The findings resulted in the implementation of a national ranking for 
graduate schools, undergraduate schools, and departments. These 
rankings were classified into two categories, adequate or distinguished. 
Programs that were found to be adequate were considered to be non¬ 
quality and programs that were rated distinguished were considered to 
be quality programs. The literature also revealed some specific 
criteria used by experts to rate graduate programs and departments. 
These criteria include an assessment of institutional resources, 
research activities of departments, educational preparation of faculty 
members, instruments used to evaluate faculties, goals and objectives 
of institutions' external activities and curriculum design. These 
criteria were considered to be essential in evaluating a quality 
program in higher education. 
The second category, development of accreditation criteria, pro¬ 
ceeded from the assumption that graduate programs should be evaluated 
by criteria which are developed by quality professional organizations. 
In this category of studies, both subjective and objective data were 
found to be useful in determining program quality. It was revealed 
in the literature that the guide for the evaluation of institutions 
of higher education along lines of accreditation should come from 
quality professional organizations such as the Commission of Higher 
Education and the North Central Association. The findings indicated 
that development of accreditation criteria by quality professional 
-37- 
organizations will result in an identification of quality programs 
in higher education. 
It was revealed that accreditation criteria could be implemented 
by a variety of instruments ranging from structured questionnaires 
and interviews to a variety of self-made devices by the institution. 
Emphasis was placed on professional organizations assisting insti¬ 
tutions in their continuing effort to carry on evaluations, consultants 
serving institutions, and evaluators assessing the quality of insti¬ 
tutions within the accreditating policies of the Commission. 
The third category of studies pertaining to salaries, promotional 
policies, and tenure defined both formal and operative goals as a 
significant factor in guiding institutional activities. These studies 
imply to a considerable degree that good salaries accompany good educa¬ 
tional conditions as well as a stable teaching position. If the goal 
°f an institution is to develop a quality program, as indicated in the 
literature, there should be certain activities performed by faculty 
members which will be consistent with this goal. As indicated in the 
findings, the survival of quality programs in institutions today will 
depend also on salaries, promotion policies, and tenure. The 
literature further reveals that these factors are contingent upon 
teaching experience, degrees, institutional leadership, analysis of 
objective and subjective data, departments meeting accreditation 
standards, goals and objectives of institutions, and related activities 
to stated goals of departments. These factors are considered to be 
significant when assessing program quality in terms of this category 
of pertinent literature. 
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The findings of studies in the literature provided a guidance 
to the study undertaken by the author. This study was conducted to 
determine the operative goals of a program because those are the 
goals which govern behavior in addition to formal goals which are 
stated by institutions. 
One could understand by the studies in the literature that the 
present study is concerned with an assessment of department activities 
as they relate to goals of the department. The author will attempt 
to utilize the methodology of each category of studies when assessing 
faculty activities of the department. 
The author has surveyed department resources, conducted inter¬ 
views, issued questionnaires to faculty members for responses and 
reviewed faculty status reports and resumes' in order to get an idea 
of: (1) what operative goals govern the behavior of faculty members 
in the department; (2) formal goals of the department; and (3) activi¬ 
ties that the department have performed during the 1979-80 school 
year. 
The information gathered for this case study was centered 
around the following questions stated in the Bum's study which seem 
appropriate for this study. These questions are as follows: 
1. Has the institution developed a clear statement 
of its purpose and objectives? 
2. How effectively is the institution achieving 
its objective? 
3. Are the kinds, quality, and utilization of the 
institution's resources sufficient to allow for 
the achievement of the stated purposes and 
desired outcomes? 
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4. In regard to the program of learning experiences 
what are its strengths and areas of concern in 
relation to desired outcomes? 
5. What are the factors that are considered by 
faculty members of departments of educational 
administration when they assess the quality of 
a graduate school? 
6. What are the factors that are considered by 
faculty members of departments of educational 
administration when they assess the quality of 
the educational programs offered by departments 
of educational administration?! 
Burns' research questions are similar to the questions indicated in 
the University Council for Educational Administration's questionnaire. 
The author used the University Council for Educational Administra¬ 
tion's criteria as the specific framework for the instrument used in 
the study while using Burns' criteria as a guide. 
The author has examined department resources which include the 
National Council for Accreditation of Teacher Education Report, 
Atlanta University Bulletin, questionnaire responses, personal inter¬ 
view responses, taped interview responses, faculty resumes' and faculty 
status reports in an effort to determine what the goals and activities 
of the department were. The findings indicated that the department 
possessed two sets of goals, both formal and operative goals. The 
formal goals were found in the National Council for Accreditation of 
Teacher Education Report of the department and the Atlanta University 
Bulletin and the operative goals were found in questionnaire responses. 
They were found to be somewhat different, broader, and more future 
oriented than were the goals represented in the department documents. 
^Burns, "Summary of the Guide for the Evaluation of Institutions 
of Higher Education," p. 16. 
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The operative goals of the department are categorized as: (1) Expand¬ 
ing research and development activities; C2) increasing student 
enrollment; and (3) changing the curriculum to meet needs of students 
for the 80s. The formal goals of the department are geared to: 
(1) preparing students for positions in public school systems; (2) 
expanding the curriculum to meet certification requirements; (3) 
providing a program that will allow the student and the advisor to 
plan formal course work; and (4) to provide training in the use of 
research methods, techniques, and experiences in order to provide an 
educational base upon which graduates can continue to advance in the 
pursuit of improving competencies in the area of educational admin¬ 
istration. 
The faculty activities of the department were found in faculty 
status reports and faculty resumes’. These activities were catego¬ 
rized as: (1) teaching preparation; teaching assignments; and 
educational preparation of faculty members; (2) service activities 
of faculty members in the department; (3) research and scholarly 
activities; and (4) academic advising activities of faculty members 
in the department. It is expected that the formal and operative 
goals of the department will guide the behavior of the departments 
as they relate to faculty activities. An analysis of data involving 
faculty activities in the area of teaching preparation, teaching 
assignments, and educational preparation reveals a balance among 
faculty members in the area of teaching preparation. Each faculty 
member averages about three preparations and four or five teaching 
assignments for full-time faculty members. This seems to be appro¬ 
priate for the size of the department. The category also represents 
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a cross-section of teaching assignments which will afford instructors 
in the department the opportunity to share in similar experiences. 
The category further indicate appropriate achievement in the area 
of educational preparation for instructions in the department. The 
stated activities are consistent with the formal goal category of 
student preparation and student/advisor planning. The department 
has the personnel to provide programs necessary for entry level 
students to be placed in administrative positions, as well as offer¬ 
ing teaching assignments that will prepare students to obtain knowl¬ 
edge and skills in all phases of organization and management of 
institutions, development of research and evaluation techniques, and 
to focus on a particular area of expertise desired by students. 
In the category of service activities of faculty members in 
the department, all faculty members are involved in these activities 
to some degree. Areas of involvement include professional service, 
technical service/evaluator, and public service. All but one faculty 
member is involved in training activities. The total number of 
service activities reported (53) averages about two per faculty 
member in each area. The largest number of activities occurred in 
the area of Technical Service/Evaluator and was closely followed by 
Training, Public Service, and Professsional Service Activities. 
The activities listed in this category cover the period 1978-79 
primarily because the department reporting system does not catch up 
with activities until one year later; therefore, reports that were 
produced in 1979-80 would report activities that occurred during the 
1978-79 academic year. 
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The activities are indicated by the operative goal category of 
Research and Development and Curriculum Revision and the formal goal 
category of Training methods for students. This indication is based 
on the fact that the service activities performed by faculty members 
are geared to the operative goal areas of moving from a unitary 
thrust (teaching) to a three-fold thrust (teaching, research, service). 
This could be accomplished through attraction of research grants, 
continued improvement of program, and the formal goal of training 
methods which involves assisting students through faculty experiences 
by using research and evaluation findings in the area of educational 
administration. 
In the category of research and scholarly activities, there is 
an indication of a low percentage (less than 40 percent) of faculty 
members who are involved in written work and scholarship and advanced 
study activities. In the areas of published work and scholarship and 
advanced study, less than two activities per faculty member were 
indicated. There was a total of nineteen activities reported in 
1978-79 and over one-third of these occurred in the area of research. 
Again, the activities listed in this table cover the period 1978-79 
because the department's reporting system does not catch up with 
activities until one year later (see appendix for specific list of 
activities). 
This category of activities (research and scholarly activities) 
is not consistent with the operative goal and formal goal category of 
advancing research and development and increasing student enrollment. 
The inconsistency lies in the fact that modification of activities 
in the area of published work, unpublished work, and scholarship and 
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advanced study are badly needed. If the department is to achieve 
the goals of advancing research and increase student enrollment, 
acquisition of research grants should be pursued. Research proposals 
involving curriculum design should be disseminated in school systems 
and other proposals involving evalaution of the needs of school 
systems, workshop implementarion in the area of planning, and 
development, and recruitment programs should be considered for imple¬ 
mentation. 
In the area of academic advising activities of faculty members 
in the department, the findings indicate that the department is 
placing emphasis on involving all faculty members in the academic 
advising process. The results indicate that the department is 
specializing in key areas of student needs and department require¬ 
ments. One faculty member is advising twice as many students in 
comparison to other faculty members in the department. The doctoral 
program is attracting the largest number of students in the major 
academic areas followed by the specialists and master's programs. 
It should be noted that two faculty members did no advising during 
this period because they were not members of the department until the 
fall of 1979. This category of activities is consistent with the 
formal goal of providing a program that will allow the student and 
the advisor to plan formal course work because all faculty members 
who were members of the department at the beginning of the 1979-80 
school year were involved in academic advising activities at all 
degree levels even though one faculty member advised twice as many 
students as others in the department. With the cross-section of 
teaching assignments each student should have the opportunity to 
receive contact from all faculty members in the department and should 
receive input from many experiences while completing their formal 
course work. 
Recommendations 
This study indicates that the department does have well- 
formulated formal and operative goals as well as sufficient activities 
to achieve these goals. However, the findings indicate that there 
are certain activities performed by faculty members in the department 
which are not consistent with the goals that guide the behavior of 
the department. Such inconsistencies occurred in the area of service 
activities, research and scholarly activities and academic advising 
activities. 
In the category of service activities, the department should 
take a serious look at involving all faculty members in the critical 
area of training activities. All faculty members but one were in¬ 
volved during the 1979-80 school year. To remain consistent with the 
goal of research and development and incorporating training methods 
for students, it is essential for the one remaining faculty member to 
get involved in training activities of the department. Even though 
this category represents the largest number of activities that were 
found in the department during the 1979-80 school year, it would be 
appropriate to increase the number of activities especially in the 
bottom area of professional service if the department is to remain 
consistent with the operative goal of expanding services in the area 
of research and development. 
In the category of research and scholarly activities, the areas 
of deficiency is indicated by published work, unpublished work and 
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research and scholarly activities in order to remain consistent with 
the goal of advancing research and scholarship in the department. In 
fact, all faculty members should become involved in these activities 
because by modifying activities in this manner, the department stands 
an excellence chance of remaining consistent with the above stated 
goal. There were a total of nineteen activities reported in each 
area of this category during the 1979-80 school year with every 
faculty member but one being involved in limited research activities. 
With an increased involvement of faculty members and an increased 
number of activities, the department should have sufficient activities 
that are consistent with this goal statement. 
The final category of inconsistency is found in the academic 
advising activities where one faculty member is advising twice as 
many students as other faculty members in the department. According 
to department records, this indicates a level of inconsistency as far 
as the actual number of students who are advised at each degree 
level. The department should re-examine its records in an effort to 
determine the actual time that faculty members spend advising 
students. It would seem appropriate for the department to gear its 
academic advising activities toward balancing the advising activities 
for all degree level students. Even though this category of 
activities is consistent with the goal of providing a program that 
will allow the student and advisor to plan formal course work, it is 
essential that the activities be shared equally by all faculty members 
in the department. This would insure continuity in the program at 
all degree levels. 
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The findings revealed another area of concern which is the 
problem of declining enrollment where the department should take a 
serious look at decreasing student enrollment at all degree levels, 
with the master's and specialist programs being hit the hardest, the 
department may want to carefully consider recruitment goals in these 
two programs. 
Since this study was limited to the 1979-80 school year, the 
department may wish to perform a re-analysis of data on faculty 
activities during previous years before reformulation of its goals. 
The findings may be pertinent enough to assist the department in 
modifying formal and operative goals in the future. 
The author has taken a serious look at the original criteria 
for membership in the University Council for Educational Administration 
which framed this study. It is therefore his opinion that the depart¬ 
ment has sufficient information on the various facets required to 
file application with the University Council for Educational Admin¬ 
istration. 
APPENDIX A 
Letter and UCEA Questionnaire 
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Dear 
I am sending with this letter a questionnaire. This is the 
questionnaire we have discussed for the UCEA study. 
You are requested to complete all questions in the questionnaire. 
We need as much information as you can give. Additional comments on 
any question may be attached to this questionnaire. 
Please return the questionnaire to Dr. Hatton by April 21, 
1980. Your cooperation in meeting this deadline will be of great 
assistance to us toward completing this project. 
Thank you very much for your cooperation. 
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1. What do you consider to be the major strengths in the doctoral 
program in educational leadership at Atlanta University? 
2. What individual and cooperative research projects (list 
separately) have you completed during the last three years or 
are currently in progress (e.g., externally funded projects, 
research reported in national publication). 
3. What individual and cooperative development projects (list 
separately) have you completed at Atlanta University during 
the last three years or are currently in progress (e.g., 
creation of instructional material, service to local school 
districts and other agencies, program revisions and development)? 
4. Are you a member of local, state, national, or international 
organizations that are concerned with the improvement of 
educational administration? 
A. yes no  
B. Please list name(s) of organization(s). 
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Name   
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5. Are you performing leadership roles in any of these organizational? 
A. yes no  
B. Please list leadership roles performed. 
6. What do you consider to be the most significant problem or 
problems involved in strengthening research and development 
efforts in the field of educational administration? 
7. What do you judge to be a few key problems faced by those uni¬ 
versities desiring to achieve substantial changes in preservice 
preparatory programs? 
8. What do you judge to be the chief problem which faces school 
leaders with improving policy and practice? 
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9. What do you see as your role in addressing the above problem? 
10. What are the goals to which the university and staff will likely 
accord the highest priority during the next five years? (please 
rank and prioritize) 
11. What are the goals to which the department will likely accord 
the highest priority during the next five years? (please rank 
and prioritize) 
12. What are some illustrative activities for achieving your established 
university and department goals at Atlanta University? (please 
describe activities according to the related goals) 
13. How will your goals and activities assist University Council for 
Educational Administration in meeting its goals? 
APPENDIX B 
Permission to View Faculty Status Reports 
Permission to View Faculty- 
Status Report 
I, , give Archie Wilson and 
Robert King permission to view my faculty status report for the 
purpose of completing data for the UCEA application and completing 
thesis requirements for the Ed.S. degree. 
Signature 
APPENDIX C 
Service Activities of Faculty Members in the Department of 
Educational Administration at Atlanta University 
1979-80 
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SERVICE ACTIVITIES OF FACULTY MEMBERS IN THE DEPARTMENT 
OF EDUCATIONAL ADMINISTRATION AT 
ATLANTA UNIVERSITY 
1979-80 
A. Professional Service 
1. Associate Member: Georgia Teacher Education Council 
2. Various presentations as workshop leader; keynote speaker 
and panel reactor for professional organization in education 
3. Member: Southern Regional Council on Educational Adminis¬ 
tration 
4. Member: Council for Exceptional Children 
5. Member: Georgia Association for Supervision and Curriculum 
Development 
6. Participant: Southern Regional Conference on Educational 
Administration 
7. Officer and participant: Phi Delta Kappa 
8. Director in charge: Genesis Group Consultants, Columbus, Ohio 
9. Conference presentation: "The Goss and Strickland Decision" 
Impact on Urban Administrators 
10. Member: Research and Development, Community Council of 
Atlanta Organization 
B. Technical Advisor/Evaluator 
1. Consultant: National Institute of Education, School Capacity 
for Problem Solving Group, Study Panel on Organizational 
Research 
2. Consultant: Southern Association of Colleges and Schools 
3. Consultant: Title I PAC Southern Regional Conference, 
Atlanta, Georgia, addressed the group and conducted 
evaluation of conference 
4. Consultant: National Institute of Education, Review Panel 
for Citizen Participation Study 
5. Consultant: Albany Junior College, Title III Program 
6. Consultant: Georgia Council on Educational Administration 
meeting with representatives from other Georgia Colleges 
and Universities to discuss plans for improving preparation 
programs for administrators 
7. Member: Ad Hoc Committee to help develop a Criterion 
Referenced Test for applicants for the Georgia certificate 
in Administration and Supervision 
8. Panelist: "History of Community Educators," Georgia 
Association of Community Educators 
9. Panelist: "History of Community Education," Dekalb County 
Association of Community Educators 








Evaluation: BEH Project for Learning Disabilities 
Consultant: Title I Program, DeKalb County, Georgia 
Consultant: University of Miami on Desegregation Problems 
Consultant: Teacher Corp Program, Morris Brown College 
Evaluator/Instructor: Assisted in the development and 
administration of Model Training Project for researchers, 
evaluators, and managers 
C. Training 
1. Participated in workshop to learn elementary basic computer 
language 
2. Attended a workshop conducted during the AERA conference 
(in the interest of developing skills in project planning) 
3. Speaker: First Annual Economic Resources Conference of the 
National Urban League training sessions; Topic: "How Can 
Public School Systems be Changed to be Responsive to the 
Educational Needs of Minority Families" 
4. Participant: Organizational Research Training Program, 
Stanford University, Stanford, California 
5. Speaker: Intercultural Conference, Atlanta Public Schools. 
Training Session, Topic: Importance of Cultural Understand¬ 
ing for Achieving Quality Education 
6. Consultant: National Teacher Corps; Conference Presentation 
University of Wisconsin Teacher Corp Project. Conference 
Title: "Community Involvement in Education" 
7. Consultant: New York State Teacher Corps Network Training 
Conference for School-Community Consultants 
8. EPDA Leadership Project--to train educators in leadership 
skills with particular emphasis on Special Education 
9. Director, EPDA Leadership Project, Leadership Training 
Project--A Consortium with Georgia State University 
10. BEH Project for Training Interrelated Teachers 
11. Consultant: ESAA Workshop at Atlanta Instructional Service 
Center Training programs for teachers in the area of human 
relations and communication skills 
12. Participant: Winter Conference of Georgia Association of 
Educational Leaders--Training to acquire additional skills 
in supervisory work of administrators and supervisors 
13. Consultant: Brockport Desegregation Institute 
14. Consultant/member: Research and Development, Community 
Council of Atlanta, GA 
D. Public Service 
1. Member: Mid-peninsula Urban Coalition 
2. Trustee: Ravenswood City School District, East Palo Alto 
and Mend Park, California 
Workshop Leader: Title I Teacher/Teacher Aid Workshop, 
Atlanta, Georgia, Subject: Classroom Management 
3. 
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4. Member: Atlanta Area Services for the Blind 
5. Participant: Area meeting with Superintendent of 
Atlanta Public Schools and Universities in Metropolitan 
Area to discuss matters of mutual interest 
6. Consultant: Title I Program, DeKalb County School System 
7. Member: Atlanta Public Schools Advisory Board for Special 
Education 
8. Consultant: Atlanta Public Schools on Desegregation Problems 
9. Consultant: Decatur City Public Schools on Desegregation 
Problems 
10. Member: Local Urban League Organization 
11. Consultant: Local NAACP 
12. Project Supervisor: National Urban League and School System 
advisor 
13. Board Member: State YMCA through local school support 
APPENDIX D 
Research and Scholarly Activities of Faculty Members in the 
Department of Educational Administration 
of Atlanta University 
1979-80 
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RESEARCH AND SCHOLARLY ACTIVITIES OF FACULTY MEMBERS IN THE 
DEPARTMENT OF EDUCATIONAL ADMINISTRATION 
OF ATLANTA UNIVERSITY 
1979-80 
A. Published Work 
1. BEH Project Proposal: Project to Upgrade Leadership in 
Special Education 
2. Doctoral Thesis: American Educational Jurisprudence: A 
Study of the Influence of State Statues and Federal Courts 
on Public Schools and Desegregation in the United States, 
1978 
B. Unpublished Work 
1. Chapter, in IDEA Book on School-Community Relations 
(tentative title: "Epilogue: Toward an Evaluative Model 
of School-Community Interaction" submitted for publication 
by McGraw-Hill, August 1979 
2. Monograph for National Teacher Corps (tentative title: 
Managerial Consequences of Mandated School-Community 
Councils) with Robert D. Hess, Professor (Education and 
Psychology) Stanford University 
3. An Orientation Booklet for new doctoral students 
4. A complete revision of the Qualifying Process Booklet for 
doctoral students 
5. A project proposal program to upgrade Leadership in Special 
Education submitted to BEH/USOE in October 1979 
C. Research 
1. Research Proposal: "Processes and Structure of School- 
Community Linkages 
2. A cooperative study with a staff member of the Division of 
Reserach and Evaluation of the Atlanta Public Schools. The 
study is concerned with peer group acceptance and its 
relationship to academic achievement in the elementary 
school. This is a longitudional study which will follow 
the progress of selected children over a period of several 
years 
3. Deans Grant, jointly with Department Chairperson and 
Instructor in the Department 
4. Senior Research Associate, Atlanta University’s Urban 
Institute Study; Atlanta School System 
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5. Study: School Finance Issues 
6. In Process: Legal Issues Facing Black Administrators 
7. Evaluation of the final year of a Special Education 
Project. This called for developing an evaluation 
framework and corresponding information gathering 
instruments 
D. Scholarship and Advance Study 
1. Professional Development Award, AASA Convention, New Orleans, 
Louisiana 
2. Attended a workshop conducted during the AERA Conference. 
The workshop was replicated for others during the EDA 715 
course in planning during the summer 
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